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ARTICLE INFO ABSTRACK
Diterima: 02 Februari 2026  This study aims to explore university students’ abilities in completing
Direvisi: 21 Februari 2026 the Integrated Writing Task of the TOEFL IBT, which requires the

Disetujui: 14 Maret 2026 integration of reading, listening, and writing skills. The TOEFL is a
Tersedia Daring: 30 April standardized assessment designed to evaluate proficiency in Listening,
2026 Structure, Reading, and Writing. Within the TOEFL iBT format, the
Keywords: Writing section differs significantly from the PBT and CBT versions
Integrated Writing Task 1; because test-takers must synthesize information from a reading
TOEFL iBT; challenges; passage and a related academic lecture. They are expected to explain
mistakes the relationship between the two sources whether similarities,

differences, or contrasting viewpoints and present the information in a
coherent written response. As learners of English as a Foreign
Language (EFL), students may experience various difficulties
throughout this process. These challenges may include recognizing
sounds, understanding the meaning of words and phrases, interpreting
paragraphs, and accurately transcribing information from spoken texts.
Therefore, this research focuses on two main questions: (1) What
challenges do students face in reading and listening while completing
the Integrated Writing Task of the TOEFL IBT? and (2) What types of
mistakes do students make in their written responses for the integrated
task? The novelty of this study lies in its focus on EFL students in North
Sumatra who have never taken the TOEFL IBT. Thus, the research
provides empirical insight into how these students comprehend,
process, and integrate information across language skills. The findings
are expected to contribute to the development of more effective English
language teaching strategies, particularly in developing curriculum to
include integrating Reading, Listening, Writing skills. It also aimed imo
preparing students for the demands of the TOEFL IBT.

ABSTRAK

Penelitian ini bertujuan untuk mengeksplorasi kemampuan mahasiswa
Keywords: dalam mengerjakan Penelitian ini bertujuan untuk mengeksplorasi
Integrated Writing Task 1, kemampuan mahasiswa dalam mengerjakan Integrated Writing Task
TOEFL iBT, challenges, pada TOEFL iBT yang menggabungkan keterampilan membaca,
mistakes mendengar, dan menulis. TOEFL merupakan uji standar kemampuan

bahasa Inggris yang menilai empat keterampilan utama, yaitu Listening,
Structure, Reading, dan Writing. Pada format TOEFL iBT, bagian Writing
memiliki karakteristik yang berbeda dibandingkan TOEFL PBT maupun
CBT karena peserta diharuskan mengintegrasikan informasi dari bacaan
(reading passage) dan materi kuliah (listening passage) untuk
menghasilkan sebuah ringkasan analitis. Peserta harus mampu
mengidentifikasi hubungan berupa persamaan atau perbedaan antara
kedua sumber tersebut dan menyusunnya dalam bentuk tulisan yang
koheren dan terstruktur.Mahasiswa sebagai pengguna bahasa Inggris
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sebagai bahasa asing (EFL) berpotensi mengalami berbagai kesulitan
dalam tugas terintegrasi ini, termasuk dalam mengenali bunyi, memahami
makna kata dan frasa, menginterpretasi paragraf, serta mentranskripsi
informasi dari wacana lisan. Penelitian ini berfokus pada dua rumusan
masalah utama: (1) mengidentifikasi kesulitan yang dihadapi mahasiswa
dalam proses membaca dan mendengarkan pada Integrated Writing Task
TOEFL iBT, dan (2) mengidentifikasi bentuk-bentuk kesalahan yang
muncul dalam tulisan mahasiswa saat mengerjakan tugas terintegrasi
tersebut.Kebaruan penelitian ini terletak pada fokus kajian terhadap
mahasiswa EFL di Sumatera Utara yang belum memiliki pengalaman
mengikuti TOEFL iBT. Dengan demikian, penelitian ini memberikan
gambaran empiris mengenai bagaimana mahasiswa memahami,
memproses, dan mengintegrasikan informasi lintas keterampilan bahasa
dalam konteks ujian berbasis internet. Temuan penelitian diharapkan
dapat memberikan kontribusi bagi pengembangan strategi pengajaran
bahasa Inggris yang lebih efektif, khususnya dalam mempersiapkan
mahasiswa menghadapi TOEFL iBT
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1. INTRODUCTION

Test of English as a Foreign Language or TOEFL is a standardized test of students'
abilities to determine their Listening, Structure, Reading and Writing abilities (Prayitno
etal,, 2019). There are several types of TOEFL tests, namely PBT (paper based test), CBT
(computer based test) and IBT (Internet Based test. The form of the IBT test is different
from the PBT and CBT where the test is a test that uses the internet (Juliana, 2021). There
are similar sections as in PBT such as Listening, Reading, but in IBT there are also Writing
and Speaking (Jihan & Hendriwanto, 2021). What is also different is the Writing test
which is integrated with Listening and Reading (Kusmaryani, 2022). Where the student
will listen to a lecture, then read a paragraph related to the reading. Participants will then
make a summary that combines the reading and lecture and explain the differences or
opinions that are interrelated and express them in a writing (Alshehri, 2023). In this
study (Mortazavi et al.,, 2021)., the researcher wants to explore students' abilities in
carrying out Writing Integrating Tasks which combine reading, listening and writing
skills (Sholikhin, 2021). The students are users of English as a foreign language so they
have difficulties in listening to sounds, understanding the meaning of words, phrases or
paragraphs, transcribing sounds or words into written words or phrases. This study
wants to explore the following problems: 1 (Sampelolo & Kombong, 2022). What
challenges do students face in doing Integrating Writing Tasks on Toefl IBT in listening,
reading and writing? 2. What mistakes do students make in writing for integrated tasks?
The novelty of this research is in the methods of examining the problems faced by ESL
students in the North Sumatra area where they have never taken the Toefl IBT before
and. they may lack the necessary English language skills according to the latest Toefl iBT
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standards (Norawati & Puspitasari, 2022). The novelty is also to explore how ESL
students as subjects can carry out the integrated writing task 1 in Toefl iBT. The
Problems of the Study (Fahmi & Cahyono, 2021). What challenges do students encounter
in integrating listening, reading and writing skills in the Writing Integrating Task in Toefl
iBT?, What mistakes do students make in writing for the Writing Integrating Tasks of
Toefl iBT?. According to Maru (Andriani et al.,, 2021) integrating writing with listening
can be an alternative to endorse language and knowledge competence (Chung et al,
2021).. “Listening skill has been defined by some researchers nowadays, “as a basic skill
of language, listening is an essential process in interpreting surroundings. Through
listening skills students can comprehend the meaning of words being spoken (Sreena &
[lankumaran, 2018).

Although the study of listening skills has been widely studied, little has been written
concerning teaching integrated-listening skills to university students. As generally
known, in the university context, the listening course is taught in a discrete way
(Pingmuang & Koraneekij, 2022). In its implementation, however, the listening course is
sometimes integrated with other skills (Bai et al,, 2021). (Fauzi. 2019) In the integrated
listening-to-writing task, the students made a written summary of some talks from TED
Talk in the form of Listening Journal adapted from Takaesu, 2013. In Takaesu’s findings
TED Talks are found to increase the listening comprehension where students are
exposed to English accents from different speakers (Firoozjahantigh et al, 2021).
Takaesu taught note-taking skills, the use of lecture language and guided the students on
appropriate TED talks. In total, the students made five summaries during five weeks of
study (Afifatimah & Muthali’in, 2023). Once the students finished making a summary,
they immediately submitted their work in Google Classroom (Tampubolon sahlan et al,,
2018). From the research above, the benefit of listening to TED talks and using notetaking
helps to improve students’ listening comprehension skills. Scaffolding strategies are
needed however to help lower-proficiency students in understanding the selected talks
(Hariyanto et al., 2021). He mentioned the use of Pre-listening preparation tasks, guided
lecture selection step by step listening process, dictation exercises, Both Fauzi and
Takaesu integrated the listening skill with the writing skill (Pernanda, 2020)

2. METODE

This research uses Mixed methods in exploring integrating Writing Tasks Tasks 1
to explore how students’ performance in conducting integrating skills of reading,
listening and writing tasks (Wingate, 2018). The first data analyzed will be the reading
comprehension and finding the scores of the reading part . This data will help to decide
the level of the students’ reading comprehension on the reading piece (Amelia et al,,
2021). The second data will be the listening score (Usmeldi & Amini, 2020). Which will
decide the level of the students’ listening comprehension. Finally the data from the
summary of the integrated task of the TOEFL iBT will also be analyzed to understand the
mistakes that the student makes in writing the summary for the integrated writing task
1 (Priatna & Patmawati, 2020). The questionaires are also analyzed to find the challenges
that the students faced in doing the integrated writing task 1 (Hidayati, 2018).
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The subject of the students are the fourth and sixth students from the English

Literature Department of HKBP Nommensen University who are taking Toefl class in the
even semester of 2025 consisting of 25 students (Tillema, 2012). The data of this
research is taken from the students’ writing based on the Toefl ibt test of the integrated
writing task for Writing task 1 and 2 (Alshehri, 2023). The source of the data are based
on the reading and listening test, questionnaire, and summary of the integrated writing
tasks (Tillema, 2012).

The Technique of Collecting the Data

The following steps are used in collecting the data:
Students are given the ibt Toefl test for Writing Task 1

Students are given a reading piece with ten reading comprehension questions
Students are asked to hear a lecture with 10 listening questions to test their
comprehension of the listening task (Macaro et al., 2019).

. Students are requested to write a summary from the reading part and the listening

part (from no 2 and 3)
Students are given a questionnaire about the problems they face in doing the
integrated writing tasks.

The Technique of Analyzing the Data

™o a0 o

3.

The following steps are used to analyze the data:
The score of the reading comprehension is tabulated.

. The score of the listening comprehension is tabulated.

The summary of the integrated writing tasks are collected.

. The writing tasks are graded using Toefl iBT grading score

The mistakes found in the writing task are analyzed (Azzahra et al., 2023).
The responses to the questionnaire from the google form are analyzed and displayed
The Findings of integrated writing tasks are compiled (Sulistri et al., 2020)

RESULT AND DISCUSSION

The challenges students face in doing Integrating Writing Tasks on Toefl IBT in
listening, reading and writing

a. Not reading quickly enough because they are only given three minutes.

b. Difficulty following the lecture in the listening section because the speaker speaks
too quickly for international students (Govindarajoo et al., 2022).

c. Difficulty understanding the terms used by the speaker.

d. Difficulty focusing on integrating reading and listening (Lomashvili, 2022).

e. Difficulty understanding pronunciation and accent in the listening section of the
lecture.

f. Difficulty expressing ideas in the writing section because they have to think about
topics or ideas to write about (Sidabutar, 2021).

g. Need to think about correct and appropriate vocabulary and grammar (Manire et
al,, 2023).
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INITIAL  ANSWER

EBE In reading passage, I learned about the phenomenon of childhood amnesia.
The passage explains that most people cannot remember events from the
first three to five years of their lives. Even though young children learn a lot
during that time, people generally fail to recall memories from that early
period. The reading also mentions that Freud was the first to observe this
in 1805. Many studies have confirmed that even when researchers try to
verify memories through documented events like birthdays, people still
cannot remember experiences from early childhood.

In the listening passage, the speaker provided a scientific explanation for
childhood amnesia. The lecturer explained that the hippocampus, which is
the part of the brain responsible for forming long-term memories, is not
fully developed in young children. Because of this underdevelopment,
children’s brains are not able to store long-lasting memories during the first
few years of life.

In my experience, doing this integrated writing task helped me practice
combining information from both reading and listening. The reading
passage gave me the basic idea, while the listening provided more detailed
explanation. Writing the essay was a little challenging because [ needed to
summarize both sources accurately, but it also helped me improve my
reading, listening, and writing skills at the same time. [ think this type of
task is useful to prepare for the TOEFL test.

LAV In reading passage, | learned about childhood amnesia, which is the inability
of people to remember events from the first three to five years of life. The
passage explained that even though young children learn a lot during this
time, they tend not to remember anything. Researchers have confirmed this
through many studies.

In the listening passage, the speaker explained why childhood amnesia
happens. The speaker said that children store memories in a random way,
unlike adults who organize them. Also, the hippocampus — the part of the
brain that helps organize memories — is not fully developed until the age of
two or three. That's why memories from early childhood usually don’t last.

Writing the Integrated Writing Task is quite challenging because I have to
match the information from the reading passage and the audio recording. I
need to take important notes quickly and then connect the ideas from both
sources into one well-organized essay.

DES While reading the passage, I learned about childhood amnesia, a condition
in which people cannot remember events from the first three to five years
of life. The text explains that this phenomenon is common for everyone and
has been studied since the time of Freud. I quickly took notes of the
important points because the reading time was limited to only three
minutes.

From the listening section, I received further explanations about the causes
of childhood amnesia. The explanation stated that children’s brains,
especially the part called the hippocampus, are not yet fully developed. As a
result, children cannot store memories in an organized way, which makes
early childhood memories easy to lose.
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During the writing stage, I combined information from both the reading
passage and the audio. I explained that the text presents general facts about
childhood amnesia, while the audio provides a scientific explanation for its
cause. [ tried to write clearly and avoided adding personal opinions, as
instructed in the task.

NOP For the reading section, I was able to understand the meaning of the text
because I could see each sentence clearly. If there were vocabulary items
that I did not know, I could guess their meaning from the context. Therefore,
the reading part was not too problematic for me.

For the listening section, I found it a bit difficult to understand because I had
to really pay attention to what the speaker was saying. | needed to make
sure that what they said matched what I thought I heard. Pronunciation and
accents became challenges in this part. However, not all words were difficult
to catch—only a few were challenging, and they were still understandable.

For the writing section, I struggled to express my ideas. First, [ had to think
about the topic or ideas I wanted to write about. Second, I had to think about
using the correct and appropriate vocabulary and grammar. These aspects
became real challenges for me.

RIZ Reading Experience : In the reading task, I found the material to be both
informative and engaging, the vocabulary was appropriately challenging,
allowing me to expand my understanding of the topic while still being
accessible. Overall, the reading provided a solid foundation for the
integrated writing task.

Listening Experience: The listening component complemented the reading
material effectively, I found it particularly helpful when the speaker
summarized key points at the end

Writing Experience :When it came to the writing task, I felt well-prepared
due to the insights gained from both the reading and listening components,
[ focused on creating a cohesive argument that reflected the strengths of
both materials. By the end of the writing process.

CHY When reading the passage, I tried to focus on identifying the main idea of
each paragraph. I noted that the central topic was “childhood amnesia,” or
the inability of people to remember events from the earliest years of their
lives.

During the listening section, I paid attention to the scientific explanation
behind the phenomenon mentioned in the reading. The speaker explained
that differences in how children and adults store memories are the main
factor contributing to childhood amnesia.

In writing the integrated task, I tried to produce a well-structured essay by
first summarizing the reading passage and then explaining how the
listening section adds to or further clarifies the topic.

MEL When reading the text, I tried to take notes on the key points presented,
especially the main concepts explained. The passage was quite clear and
well-structured, so I was able to understand its main ideas fairly well. I
noted each supporting argument provided by the author so that I could later
compare it with the information from the listening passage. The main
challenge was the limited reading time, so I had to read quickly while
staying focused.
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Listening was the most challenging part for me. I had to concentrate fully
because the information was played only once, and I needed to write down
as much as possible. In the audio, the explanation about childhood amnesia
was more detailed, including information about the hippocampus and how
children store memories. I also tried to write down the terms mentioned,
although some were difficult to catch due to the fast pronunciation.
Writing the integrated task required me to combine information from both
the reading and the listening passages. This was quite difficult because I had
to make sure I clearly explained the differences and connections between
the two sources. However, | found the exercise very helpful because it
improved my ability to process and write academic information in a
structured way.

YOH When I read the text, I felt it was quite easy to follow because the writing

was clear and the topic was interesting. [ tried to take notes on the
important points. But the challenge was that the reading time was only
three minutes, so [ had to read quickly while still understanding the content.
When I listened to the lecture, [ had some difficulty because I had to stay
really focused so I wouldn’t miss important information. The lecture
contained several points that contradicted the reading, so I had to note
down those differences. Sometimes the speaker talked fast and used
scientific terms, but I tried to capture the main ideas so [ wouldn’t get
confused.
The writing part made me think quite a lot because I had to combine the
information from the reading and the listening without adding my own
opinion. I started with an introduction, then explained each point from the
reading and compared it with the listening. At first it was confusing, but the
more | wrote, the clearer it became, and | managed to finish it on time.

EN]J The reading section was easier for me because I could see the text directly,
which made it simpler to understand the meaning of the passage.
In the listening section, I had some difficulty because there were a few
homophones in the audio, and that made me think carefully about which
word fit the context. I also had to replay the audio a few times to make sure
[ heard the information correctly.
The integrated task was very challenging because [ had to present my ideas
accurately. I struggled with choosing the right words and organizing them
into a clear and coherent response.

Students’ mistakes in doing the Integrated Writing Skill used the common mistakes
that are made by students from MacPherson, Josh. Ten Awesome tips for the Writing
Section of the TOEFL test. 1.

Common Mistakes in Doing TOEFL iBT Integrated Writing Tasks

Below are the common mistake categories, along with the initials, scores, and
descriptions that fall under each category.

Mistake No. 1: Misinterpreting the lecture in the reading
IT (1/5)
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The writing does not follow the structure of a TOEFL essay, shows misunderstanding
of the source materials, and contains major organizational issues. This indicates
misinterpretation of the lecture and reading.

Mistake No. 2: Copying phrases verbatim from the lecture
TJ (0/5)

The response is a verbatim transcription of the lecture, even including instructions
such as “Listen to the passage,” showing no original writing.
FP (0/5)

The student rejects the writing task by copying the lecture word-for-word, producing
no independent essay.
MR (0/5)

The writing copies the lecture exactly, including remarks like “take notes,” indicating
no attempt to compose an original response.

Mistake No. 3: Lacking organization
IT (1/5)

The writing lacks essay structure, and the ideas are not clearly developed.
MS (4/5)

The essay generally shows good organization, but awkward sentences and minor
errors slightly affect the flow.
RA (4/5)

The response is well organized and well developed overall, though not completely
polished.

TJ (0/5)

There is no organization because the writing is simply a copied lecture.
T™ (1/5)

The essay lacks a thesis, development, and clear structure, since it only summarizes
one source.
ES (3/5)

The use of headings such as “Reading Section” and “Listening Section” separates the
materials, weakening the integrated organization required for the task.
FP (0/5)

No organization is present, as the writing is merely a transcription of the lecture.
MR (0/5)

There is no essay structure because the response copies the lecture instead of
developing ideas.

Mistake No. 4: Giving too much attention to one source
T™ (1/5)

The writing only summarizes the listening passage and ignores the reading, failing
the integrated requirement
ES (3/5)

The response presents the reading and listening as two separate summaries,
resulting in an imbalance and over-focus on each source independently rather than

integrating them.
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Mistake No. 5: Ignoring grammar and spelling
IT (1/5)

The writing contains numerous grammatical errors and spelling issues that interfere
with clarity.
MS (4/5)

There are several minor grammar issues, though they do not significantly interfere
with meaning.
T™ (1/5)

The writing repeats ideas and contains several grammar and spelling errors
Mistake No. 6: Missing details
TJ (0/5)

Important details are missing because the student only copied the lecture without
selecting or explaining key points.
FP (0/5)

No meaningful details are included in the response since it is only a verbatim

To sum it up the following percentages are tabulated to find the mistakes that
students make in the integrated Writing Task 1 of Toefl IBT
MR (0/5)

Important supporting details are not provided because the text is copied directly
from the lecture.
IT (1/5)

Several essential points are not sufficiently explained, resulting in incomplete ideas.

Percentages were calculated based on the total number of initials appearing in each
mistake category (SYAHPUTRA, 2019).

linitial Misinterpret Copying Lacking Giving Ignori Missi
ing The Phrases of Too ng ng
Lecture In Verbatim Organiza  Much Gram Detail
The Reading From The tion Attentio mar S
Lecture nToOne And
Source Spelli
ng
It v v v
Ms v v
Ra v
Tj v v V
Tm V v v
Es v V
Fp v v v
Mr V V V

Percentages were calculated based on the mistakes made by th students appearing
in each mistake category (Auni & Manan, 2022).
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Common Mistakes Percent
Misinterpreting the lecture in the 11.11%

reading

Copying phrases verbatim from the  33.33%
lecture

Lacking organization 88.89%
Giving too much attention to one 22.22%
source

Ignoring grammar and spelling 33.33%
Missing details 44.44%

Students; mistakes in integrated writing in reading and listening are lacking
organization with nearly 89%, Secondly missing details are 44.44%, with 33.33$ for
copying phrases verbatim, and ignoring grammar and spelling (Bessadet, 2022).Second
to last mistakes are giving too much attention to only one source and the last is
misinterpreting the lecture in the reading and listening (Ambridge, 2022)

4. CONCLUSION

After conducting this study on the exploration of integrated writing for TOEFL iBT

Task 1, it can be concluded that:

a. Students’ understanding of Reading Comprehension is good, with an average score of
90.

b. Students’ understanding of Listening Comprehension is moderate, with an average
score of 73.33.

c. Students’ ability to integrate reading and listening comprehension in writing tasks
falls into the good category, with an average score of 81.67, based on the rubric
provided by the English Testing System for IELTS.

d. The results of this study indicate that the integration of reading, listening, and writing
skills in TOEFL iBT Writing Task 1 still needs to be strengthened starting from Primary
school or junior high school, so that when students reach senior high school and
university levels, they are accustomed to synthesizing information more easily.

e. Students demonstrate good comprehension in reading, but their listening skills still
show significant weaknesses, so additional practice is needed to improve listening
proficiency continuously.
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