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Keterampilan menulis merupakan salah satu keterampilan penting 
dalam pembelajaran bahasa Inggris, khususnya dalam menulis teks 
deskriptif. Namun, siswa seringkali mengalami kesulitan dalam 
mengembangkan ide, menggunakan kosakata yang tepat, dan menyusun 
kalimat sesuai dengan struktur teks deskriptif. Untuk mengatasi masalah 
ini, penelitian ini mengkaji pengaruh pembelajaran kolaboratif terhadap 
keterampilan menulis deskriptif siswa kelas XI di SMA Negeri 2 
Pematangsiantar. Penelitian ini menggunakan pendekatan kuantitatif 
dengan desain kuasi-eksperimental. Subjek penelitian melibatkan 61 
siswa dari dua kelas sampel, yaitu kelas XI-7 (30 siswa) sebagai kelas 
eksperimen dan kelas XI-10 (31 siswa) sebagai kelas kontrol, 
menggunakan purposive sampling. Kelompok eksperimen diajarkan 
menggunakan Pembelajaran Kolaboratif, sedangkan kelompok kontrol 
diajarkan menggunakan metode konvensional. Data dikumpulkan 
melalui tes tertulis pre-test dan post-test, kemudian dianalisis 
menggunakan uji t sampel independen. Hasil penelitian menunjukkan 
bahwa rata-rata skor pre-test untuk kelas eksperimen dan kontrol 
masing-masing adalah 55,67 dan 51,26, sedangkan skor post-test 
meningkat menjadi 82,13 dan 71,19. Dengan demikian, kelas 
eksperimen mengalami peningkatan sebesar 26,46, sementara kelas 
kontrol hanya meningkat sebesar 19,93. Perbandingan ini menunjukkan 
bahwa peningkatan skor kelas eksperimen lebih tinggi daripada kelas 
kontrol.. Uji t menghasilkan nilai signifikansi 0,000 < 0,05, yang berarti 
hipotesis nol (Ho) ditolak dan hipotesis alternatif (Ha) diterima. Hal ini 
menunjukkan bahwa terdapat perbedaan signifikan antara siswa yang 
diajar menggunakan pembelajaran kolaboratif dan siswa yang diajar 
menggunakan metode konvensional. Berdasarkan temuan penelitian, 
dapat disimpulkan bahwa penggunaan pembelajaran kolaboratif secara 
signifikan meningkatkan kemampuan menulis siswa dalam teks 
deskriptif. 
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Writing skills are one of the important skills in learning English, especially 
in writing descriptive texts. However, students often have difficulty 
developing ideas, using the right vocabulary, and constructing sentences 
in accordance with the structure of descriptive texts. To overcome this 
problem, this research examines the influence of collaborative learning on 
the descriptive writing skills of XI grade students at SMA Negeri 2 
Pematangsiantar. This research used a quantitative approach with a 
quasi-experimental design. The research subjects involved 61 students 
from two sample classes, namely XI-7 (30 students) as the experimental 
class and XI-10 (31 students) as the control class, using purposive 
sampling. The experimental group was taught using Collaborative 
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Learning, while the control group was taught using conventional methods. 
Data were collected through pre-test and post-test written tests, then 
analyzed using an independent sample t-test. The results showed that the 
average pre-test scores for the experimental and control classes were 
55.67 and 51.26, respectively, while the post-test scores increased to 82.13 
and 71.19. Thus, the experimental class experienced an increase of 26.46, 
while the control class only increased by 19.93. This comparison shows 
that the increase in the experimental class score was higher than that of 
the control class. The t-test produced a significance value of 0.000 < 0.05, 
which means that the null hypothesis (Ho) was rejected and the alternative 
hypothesis (Ha) was accepted. This indicates that there is a significant 
difference between students taught using collaborative learning and 
students taught using conventional methods. Based on the research 
findings, it can be concluded that the use of collaborative learning 
significantly improves students' writing skills in descriptive texts. 
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1. Introduction

Writing is a language skill that students must master. Because with good writing 

skills, they will be able to organize and produce structured and quality writing. This 

activity also allows students to convey their thoughts, feelings and desires systematically 

and logically. In addition, good writing skills can also have a positive impact on speaking 

skills, because through the writing process, students are trained to choose the right 

vocabulary, compose sentences in a structured manner, and organize ideas in a guided 

manner. According to Ramadhani (Downie et al., 2021) through writing, students can not 

only express their feelings and ideas, but also demonstrate how they communicate with 

others by presenting facts and ideas. In addition, Dana and Dharmayanti (Mourtzis et al., 

2020) state that writing is a language skill used to articulate ideas or opinions through 

words arranged into sentences, which then form paragraphs. Therefore, writing is an 

important skill that not only supports overall language proficiency but also serves as an 

effective means for students to think critically, express themselves, and communicate in 

writing with proper structure. This plays a significant role in students' academic 

development. 

However, writing skills are considered one of the most difficult aspects of language 

for students to master because it requires high focus and gradual adherence to various 

criteria, such as the use of correct grammar, appropriate word selection, coherence 

between sentences, and interparagraph linkages. In order for writing to be well 

understood by readers, students must be able to organize ideas systematically, present 

clear main ideas, and be supported by logical reasons (Astra et al., 2015) . Difficulties in 

writing come not only from the technical aspects of language, but also from critical 

thinking skills and understanding of the topic being written about. Although writing 

lessons have been given at school, in reality not all students are able to produce effective 

and communicative writing. As explained by Wibowo and Eka (Rashid et al., 2019) many 
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students still experience difficulties in writing despite having vocabulary and 

grammatical structures, especially when the given topic is not fully understood. This 

shows that writing skills demand more than just mastery of language, but also the ability 

to process and convey ideas coherently and meaningfully in writing. 

Writing itself also encompasses various genres, each of which has a different 

structure, purpose and linguistic characteristics. Genre-based writing skills is a type of 

writing that focuses on its structure and language. According to this perspective, students 

should improve their writing skills, use the best writing style to convey their ideas, and 

speak the language that will be used to communicate effectively (Dewi et al., 2025) . 

According to Siahaan and Sinaga (Primadiati & Djukri, 2017) there are two main genres 

in English. These include recount, narrative, description, explanation, narrative, 

procedure, anecdote, spoof, report, analytic, discussion, and hortatorial expositions. Out 

of the two main types of texts, the researcher chose descriptive texts as the main focus of 

this study. Descriptive writing is one of the most important types of writing that students 

use to develop their writing skills. According to the school curriculum, students must be 

able to write descriptive texts, including in basic competencies. This indicates that 

students are expected to be able to produce descriptive writing independently in 

addition to understanding the structure and characteristics of the text. 

Descriptive text is text that provides an overview of something the writer wants to 

convey to the reader. This type of text contains detailed descriptions of people, places, 

and objects. According to Ermita, Emzir, & Lustyantie (Gan et al., 2025) descriptive text 

is text used to describe a particular object in detail so that readers can get a clear picture. 

In addition, Afrizal (Byrne et al., 2019) state that descriptive text is a composition that 

explains or describes something according to its actual condition. Thus, it can be 

concluded that descriptive text is a type of text that serves to provide a detailed and 

realistic description of an object so that readers can understand it clearly. To write this 

type of text, students need knowledge and skills. They must understand the language 

features, general structure, and social function of descriptive texts. Success in writing this 

text depends heavily on students' ability to observe objects, process information, and 

express it through written language that is communicative, clear, and coherent. However, 

despite descriptive texts being a common type of text already introduced to students, 

many students still struggle to write descriptions accurately and in accordance with 

linguistic rules. 

Based on the results of observations and research experiences during internship 

program (PPL) at SMA Negeri 2 Pematangsiantar, there were still many eleventh grade 

students who had problems and difficulties in writing descriptive texts. The first problem 

is that students do not understand the structure of the text correctly. The second problem 

is that many students still make grammar mistakes such as the use of verbs (have/has). 

Third, students lacked ability to develop ideas or many students only wrote information 

briefly without explaining details or providing a complete picture of the object being 

described. In addition, the learning provided by the teacher which was only ordinary 

made some students experience difficulties because they only listened, sat, and wrote the 
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material.  Thus, the researcher concluded that the ineffective learning process made 

them unmotivated in learning and made it more difficult for them to understand the 

material.  This difficulty is most likely caused by ineffective learning methods that are 

unable to motivate students or create an interesting learning environment. The right 

strategy is needed to overcome this problem and increase students' interest in writing. 

One strategy that can be applied is collaborative learning, which is proven to be able to 

help develop writing skills through active student participation. 

Collaborative learning is basically a learning approach that emphasizes 

cooperation between students to achieve common learning goals. In its application in the 

classroom, this approach is often used as a learning strategy to encourage interaction, 

cooperation, and active participation of students in the learning process. According to 

(Hernández-Sellés et al., 2019) collaborative learning (CL) is a teaching strategy that 

encourages students to learn together in pairs or small groups of two to five people, with 

the aim of optimizing their own learning as well as the learning of other group members. 

In addition, Khalil (Sayaf, 2023) this collaborative learning strategy is an effective activity 

that can help students write well without fear of being wrong because they work in 

groups and make students more enthusiastic about learning from mistakes. Thus, 

collaborative learning is a learning strategy carried out in groups, where each member 

has an active role in the learning process, supports each other, and is responsible for the 

success of the group. This collaboration can be done between two students or in a larger 

group. One of the collaborative learning techniques is collaborative writing where 

students work together in small groups to produce a piece of writing. In this process, 

each member of the group contributes from drafting ideas, drafting the outline, and 

writing. Research conducted by Bhandari (Krisdayanti et al., 2023) entitled 

“Effectiveness of Collaborative Learning for Improving Learners' Writing Proficiency in 

English Classrooms” shows that collaborative learning is more effective than individual 

learning or conventional method in improving students' writing skills, mainly because it 

encourages them to interact with classmates and group members. Through this process, 

students are required to actively engage in understanding the material related to the 

topic through group work, while also taking responsibility for the progress of their 

group's learning (Arifani et al., 2020).  

The process of writing can be enhanced by applying collaborative learning strategy. 

Activities such as group discussions, peer feedback, idea generation, shared writing 

tasks, role division, reflection, and classroom dialogue allow students to gain a deeper 

grasp of how writing works. When learners are organized into small groups, they have 

the opportunity to exchange thoughts, express perspectives, and plan their work before 

composing their individual texts. This collaborative approach encourages creativity, 

enriches perspectives, and helps students understand the important elements of 

composing a piece of writing. In addition, the teacher's role as a guide provides the 

necessary direction and support; ensuring that students understand the goals, managing 

group dynamics, and providing assistance when needed. Overall, this strategy creates a 

culture of collaborative and positive communication that ultimately improves students' 

writing skills (Khairani et al., 2020). 
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Based on the explanations and considerations that have been presented above, the 

application of the use of collaborative learning in the learning process and how much 

influence the strategy has on students' writing skills on descriptive text is the reason for 

the researcher to conduct research with the title “The Influence of Collaborative Learning 

on Students' Writing Skills In Descriptive Text of The eleventh Grade at SMA Negeri 2 

Pematangsiantar”. 

2. Method  

The method used in this research was a quantitative method. As stated by Goerten 

(2017, p.12), quantitative research aims to generate precise data and reliable 

measurements that can be statistically analyzed, emphasizing the systematic collection 

and numerical analysis of data. 

This research implemented an experimental research design to examine the 

influence of collaborative learning on students’ ability to write, particularly in composing 

descriptive texts. Creswell (M L Evhlin et al., 2025) explains that an experimental design 

is a form of quantitative research aimed at determining whether a specific action or 

treatment had an effect on the participants. The main focus of this study was to analyze 

the relationship between the independent variable (collaborative learning) and the 

dependent variable (students’ writing ability), which was used to test the cause-and-

effect relationship. 

This research design was quasi-experimental. According to Napitupulu et al. 

(Marcia Lusyana Evhlin et al., 2025) quasi-experiment means comparing a control group 

with an experimental group that both experience different treatments. In this design, two 

groups were compared to test the effectiveness of using a particular method, in this case, 

collaborative learning in writing instruction. One group was  intentionally given the 

treatment (collaborative learning), while the other group acted as a control group that 

did not receive the treatment, so that the researcher could measure how much influence 

the experimental variable had. 

In this quasi-experimental design, there were two groups, namely the experimental 

group, which was deliberately given collaborative learning treatment, and the control 

group, which used conventional teaching methods without such treatment. The existence 

of a control group allows researchers to compare and measure the extent of changes 

caused by experimental variables.  

The researcher carried out this research at SMA Negeri 2 Pematangsiantar, which 

is located on JI. Patuan Anggi No.8, Simalungun Regency, kota Pematangsiantar, North 

Sumatra Province.In quantitative research, determining the population and sample was 

a very important step because it formed the basis for the data collection process. With a 

clear population and sample, research was conducted in a targeted manner and the 

results accurately reflected the actual conditions. According to Creswell (Casañ et al., 

2021) the population was a group of individuals who had the same characteristics. The 

population in this research was all students in grade XI of SMA Negeri 2 Pematangsiantar 

in the 2025/2026 school year, which consists of 11 classes with 35-36 students per class. 

The total number of grade XI students in all classes is 391 students. 
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Samples were used in research as representatives of populations that were too 

large to be studied thoroughly. By taking a portion of the population, researchers 

obtained relevant data and draw conclusions that applied generally. According to 

Creswell (Ilma et al., 2021) sample was a portion of the population selected to participate 

in the research. The sampling technique used in this research was purposive sampling, 

which was a sampling technique based on certain considerations or objectives of the 

researcher. In other words, the researcher chooses the sample deliberately because it is 

considered to represent the characteristics that were in accordance with the research 

needs. According to Sugiyono (Rojabi, 2018) purposive sampling was a sampling 

technique with certain considerations made by the researcher, for example, because the 

subject was considered to best understand the research problem. In this research, there 

were two classes that serve as samples, namely class XI-7 consisting of 35 students, as 

the experimental class that receives collaborative learning treatment, and class XI-10 

consisting of 35 students, as the control class that did not receive treatment. Thus, the 

total sample in this research was 70 students. 

The data in this research were analyzed using statistical analysis techniques. Next, 

the researchers compared the pre-test and post-test scores of students in the 

experimental group and the control group. To analyze the collected data, the researchers 

used the t-test formula to determine the influence of collaborative learning on students' 

descriptive writing skills. Before conducting the t-test, data normality and homogeneity 

tests were performed. Data calculations were performed using IBM SPSS software 

version 24 for Windows 

3. Result and Discussion  
Data Analysis of The Research  

The research data obtained from the pre-test and post-test in the experimental 

class and control class were systematically organized and presented. These data formed 

the basis for the presentation of the research results. 

This section presents statistical data from the pre-test and post-test results in the 

experimental and control groups. Data is gathered through written tests that focus on 

students' abilities to write descriptive texts. This lesson aims to understand how 

students' learning progresses after receiving different assignments from each group. 

Accordingly, the data obtained from the pre-test and post-test serves as a foundation for 

analyzing the differences in learning outcomes between the experimental and control 

groups (Fauzi et al., 2021).  

In this research, the experimental group was conducted by implementing a 

collaborative learning strategy as a means of increasing student writing proficiency, 

whereas the control group employed a traditional method. Treatment is given two times 

in this study. Through this design, researchers may compare the learning outcomes of 

two groups of students. The results of these two tests are used primarily as data to 

understand the impact of collaborative learning on students' writing in descriptive class 

at SMA Negeri 2 Pematangsiantar. 

Based on preliminary research in the eleventh grade at SMA Negeri 2 

Pematangsiantar, students need assistance because their descriptive writing skills are 
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still low. All of the students in the second grade at SMA Negeri 2 Pematangsiantar during 

the 2025–2026 academic year make up the population in this research. Sample is divided 

into two groups. One group is used as a control group and another group as an 

experimental group (Harwati & Rokhmat, 2021). The total number of students is 61, 

consisting of three students from the experimental school and three students from the 

control school. The control class is taught using the traditional method (without 

collaborative learning). experimental class. 

  Before the treatment, a pre-test was carried out on Monday, September 1th, 2025, 

during the first lesson. The test was written, was designed to measure students' 

descriptive writing skills. Afterward, students in the experimental class received 

treatment by applying the collaborative learning strategy during two meetings with a 

total of six lessons. 

experimental class, which received treatment using the strategy. The learning 

process took place conventionally, where the learning process was more focused on 

teacher explanations and individual student work (Prihartyasningrum et al., 2019). 

The pre-test was carried out on August 29th, 2025, in the form of a written test, 

where students were asked to write a descriptive text. After all the results were collected, 

the researcher explained the material and closed the lesson with a prayer. In the next 

meeting, the researcher focused only on the post-test. The post-test was conducted on 

September 3th, 2025. At the beginning of the lesson, the researcher again explained the 

purpose of the test. Students were then asked to write a descriptive text, just as they did 

during the pre-test. After all the results were collected, the researcher closed the lesson 

with a prayer together. 

The Analysis of Data   

Pre-tests and post-tests from each sample, both the experimental class and the 

control class, were collected as part of this quantitative study and then analyzed further. 

The researchers obtained the students' writing test results on descriptive texts using a 

quasi-experimental research method. The assessment was based on writing skill 

assessment criteria. 

Descriptive Analysis  

The amount of research data, maximum and minimum values, mean, and other 
characteristics are described and analyzed using a statistical approach. 

Table 1. Descriptive Analysis 

Descriptive Statistics 

 

N Minimum Maximum Mean Std. Deviation 

Statistic Statistic Statistic Statistic Std. Error Statistic 

pre-test Ex 30 37 70 55.67 1.387 7.595 

post-test Ex 30 72 96 82.13 1.130 6.191 

pre-test Control 31 36 61 51.26 1.283 7.146 

post-test Control 31 60 82 71.19 .967 5.382 

Valid N (listwise) 30      
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Independent T-test  

Table 2. Independent T-test 

Independent Samples Test 

 

Levene's 

Test for 

Equality of 

Variances t-test for Equality of Means 

F Sig. T df 

Sig. 
(2-

taile

d) 

Mean 

Difference 

Std. Error 

Difference 

95% 

Confidence 

Interval of the 
Difference 

Low

er Upper 

Indepen

dent 

Sample T-

Test 

Equal 

variances 

assumed 

.367 .547 7.373 59 .000 10.940 1.484 7.97

1 

13.909 

Equal 

variances 

not 

assumed 

  

7.356 57

.30

1 

.000 10.940 1.487 7.96

2 

13.918 

Based on the results of the Independent T-test in the table above, a significance 

value (Sig. 2-tailed) of 0.000 < 0.05 was obtained. This indicates a significant difference 

between the post-test scores of the experimental class and the control class. Thus, the 

null hypothesis (Ho) is rejected and the alternative hypothesis (Ha) is accepted. The 

difference in post-test scores proves that the Collaborative Learning strategy has a 

positive effect on students' descriptive writing skills. Students who learn through 

Collaborative Learning are able to show better results than students in the control class 

who learn using conventional methods (Permatasari, 2017). In other words, the use of 

the Collaborative Learning strategy contributes significantly to improving the 

descriptive writing skills of eleventh grade students at SMA Negeri 2 Pematangsiantar. 

Research Findings  

Base on the data analysis, the research question in answered as follows: The students’ 

writing skill in descriptive text by using collaborative learning of the eleventh grade at 

SMA Negeri 2 Pematangsiantar can be seen in  
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Figure 1. Score in Experimental 

Based on Figure 4.1, it can be seen that the descriptive writing skills of eleventh-grade 

students at SMA Negeri 2 Pematangsiantar who were taught using the collaborative 

learning showed a significant improvement. In the pre-test, the lowest score was 37 and 

the highest score was 70, with an average of 55.56. After being taught using collaborative 

learning, the post-test results showed a clear improvement, with the lowest score rising to 

72, the highest score reaching 96, and the class average increasing to 82.13. This data 

proves that the application of collaborative learning has a positive effect on the descriptive 

writing skills of eleventh grade students at SMA Negeri 2 Pematangsiantar (Hamzah et al., 

2022).  In addition, the findings also show that through collaborative learning, students 

are more active in discussions, give each other feedback, and are able to work together in 

developing ideas and descriptive paragraphs. Interaction between students helps them 

improve their grammar, vocabulary, and text structure (Rashid et al., 2019). This is in line 

with the improvement in their scores, as collaboration encourages students to learn from 

each other and strengthen their understanding of descriptive writing The students’ 

writing skill in descriptive text without using collaborative learning of the eleventh grade 

at SMA Negeri 2 Pematangsiantar can be seen in Figure  
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Figure 2. Score in Control 

Figure shows the results of the control class, where students were taught using 

conventional methods (without collaborative learning). In the pre-test, the lowest score 

was 36 and the highest score was 61, with an average of 51.26. After the learning process, 

the post-test showed an improvement, with the lowest score rising to 40, the highest score 

reaching 80, and the average increasing to 71.19. These results indicate that although 

students' descriptive writing skills developed through conventional learning, the 

improvement was not as significant as that achieved by the experimental class using the 

collaborative learning strategy. Findings from the control class show that conventional 

methods can still help students improve their descriptive writing skills, especially in 

understanding text structure and correcting basic errors in grammar and vocabulary 

(Altunkaya & Ayranci, 2020). However, because learning takes place individually and 

interaction between students is very limited, their progress tends to be slower. The lack of 

discussion, exchange of ideas, and opportunities to give each other feedback means that 

students do not gain the rich learning experience that they do in the experimental class. 

This explains why the improvement in grades in the control class is not as significant as in 

the class taught using collaborative learning strategies (Sreena & Ilankumaran, 2018). The 

significant influence of collaborative learning on students' writing skill in descriptive text 

of the eleventh grade at SMA Negeri 2 Pematangsiantar can be seen in Figure. 

36

60
51,26

61

80
71,19

0

10

20

30

40

50

60

70

80

90

100

Lowest and Highest
Score in Pre-Test

Lowest and Highest
Score in Post-Test

The average Score in
Pre Test and Post

Test

Total Score Pre-Test and Post Test in Control 
Class

Lowest Score Highest score



ISIHUMOR: Jurnal Ilmu Sosial dan Humaniora 
Vol. 4 No. 1 Januari 2026 

 
 

ISIHUMOR: Jurnal Ilmu Sosial dan Humaniora, Vol. 4 No. 1 Januari 2026| 171  
 

 

Figure 3. Mean difference control and experiment class 

Figure shows a comparison of the post-test average scores between the control class 

and the experimental class. The control class obtained an average score of 71.19, while the 

experimental class taught using the collaborative learning strategy achieved a higher 

average score of 82.13. The T-test results based on the above scores using IBM SPSS V.24 

showed a significance value of 0.000, where 0.000 < 0.05, which means that the null 

hypothesis (H₀) was rejected and the alternative hypothesis (Hₐ) was accepted. Thus, it 

can be concluded that collaborative learning significantly improves the descriptive writing 

skills of students in class XI-7 at SMA Negeri 2 Pematangsiantar. 

Discussion 

After conducting the research, analyzing the data, and testing the hypothesis, the main 

focus of this research is to examine the influence of collaborative learning on improving 

the descriptive writing skills of eleventh grade students at SMA Negeri 2 Pematangsiantar. 

This research aims to determine whether the use of collaborative learning has a significant 

influence on students' descriptive writing skills. It also aims to examine the differences in 

results between the experimental class, which was given collaborative learning, and the 

control class, which did not implement collaborative learning. 

The results showed that the experimental class taught using collaborative learning 

experienced an increase in average scores from 55.67 on the pre-test to 82.13 on the post-

test, while the control class only increased from 54.67 to 71.19. Thus, the experimental 

class that received collaborative learning showed much more significant progress than the 

control class, which, although it experienced an increase, was on a smaller scale. This 

shows that collaborative learning effectively improves students' writing skills (Febriyanto 

& Yanto, 2019). 

These findings are in line with several previous studies. Research by Liguan, G. F. 

(Haerazi & Irawan, 2020) shows that the application of collaborative learning results in a 

significant improvement in students' writing skills, where collaborative strategies have 
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been proven to help students develop ideas and compose better writing. These results are 

in line with research that also found that students taught with collaborative learning 

acquire better writing skills than students who learn with conventional methods. 

Furthermore, Rahmawati's (Irawan, 2019) research shows that students taught using 

collaborative learning show more significant improvement than students who learn 

traditionally, especially in writing narrative texts. These findings are in line with this 

research, which confirms the effectiveness of collaborative learning, although there is a 

difference in the focus of the texts studied, namely narrative in Rahmawati's study and 

descriptive in this research. 

Apriliana's (2022) research also confirms that collaborative writing is more effective 

than conventional learning in improving students' writing skills. The results show that 

collaboration in writing can produce more structured and higher quality writing. My 

research found similar results, although with a more specific focus on descriptive writing, 

thus expanding the context of the application of collaborative strategies. Meanwhile, 

Haswirna's (Mariana et al., 2018) research found that collaborative learning combined 

with photo media can improve students' descriptive writing skills. The similarity with my 

research is that both show that media combined with collaboration makes it easier for 

students to express their ideas. However, the difference lies in the results, where 

Haswirna's research emphasizes the ease with which students express ideas through 

visual stimuli, while this research shows that students not only find it easier to write but 

also produce more varied and detailed descriptions with the help of picture media 

(Graham et al., 2019) 

Overall, the results of this research confirm that collaborative learning can have a 

significant impact on improving students' descriptive writing skills. These findings are 

useful for students who previously tended to rely on individual writing learning or 

conventional method that did not provide much room for interaction. Through 

collaboration, students gain a more meaningful learning experience, as they can exchange 

ideas, give each other feedback, expand their vocabulary, organize their ideas, and 

compose clearer descriptions (McMaster et al., 2020). Collaborative writing activities also 

boost students' confidence, as they can learn from their peers and correct their mistakes 

through discussion. From a theoretical perspective, the findings of this research support 

the view that collaborative learning is an effective strategy for improving descriptive 

writing skills. Collaboration provides opportunities for students to participate actively, 

find errors in their writing, receive direct feedback, and improve their writing. Thus, 

collaborative learning not only improves technical writing skills but also fosters a spirit of 

cooperation and a sense of responsibility in learning. 

4. Conclusion   

Based on the findings and discussion in the previous chapter, the following conclusions 
can be drawn: 
a. Students' descriptive writing skills through collaborative learning have improved 

significantly. This can be seen from the average score of the experimental class, which 

increased from 55.56 in the pre-test to 82.13 in the post-test. This improvement covers 
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vocabulary, grammar, content, and writing organization. This means that collaborative 

learning strategies provide students with opportunities to discuss, give each other 

feedback, and compose texts together, thereby improving the quality of their writing 

compared to before the treatment. 

b. Students who were taught without using collaborative learning (control class) also 

experienced improvement, but it was not very significant. Their average score rose from 

51.26 (pre-test) to 71.19 (post-test). Although there was progress, the results were still 

lower than those of the experimental class. This shows that conventional methods can still 

improve students' writing skills, but are not yet able to optimally overcome students' 

difficulties in terms of idea development, text structure, and vocabulary application. 

c. There is a significant effect of collaborative learning on students' writing skills in 

descriptive texts. The results of the independent t-test show a significance value of 0.000 

< 0.05, which means that Ha is accepted and Ho is rejected. Thus, it can be concluded that 

collaborative learning has a significant influence on students' writing skills compared to 

conventional methods. 

Suggestions  

Based on the conclusions presented, the researchers offer several suggestions to English 

teachers, students, and future researchers to better understand the importance of applying 

collaborative learning in evaluating students' descriptive writing skills: 

a. For Teachers English. It is suggested to use collaborative learning strategies as an 

alternative in teaching descriptive writing because this strategy can improve learning 

outcomes and active student participation 

b. For Students. It is expected that students will be more active in group discussions and 

utilize cooperation to improve the quality of their writing. 

c. For others researcher. It is hoped that research with a broader scope can be conducted, 

for example, on other types of writing skills or with a longer treatment duration to 

observe the consistency of the results 
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